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Those doing their initial field-based course, as a continual
source of reference in making sense of what they
encounter 
Those preparing to become teachers, for their introductory
methods courses
Those doing their student-teaching, as preparation for their
classes, and for use in their student-teaching seminars 
Those at the very beginning, or in the early stages, of their
teaching career, as a guide, a reference, and an up-to-date
refresher.

Preface

This handbook is designed to be a practical field-experience
guide and methods text for pre service and beginning
teachers, K-12. It is a concise, reader-friendly volume that
addresses the developmental needs of new teachers as they
encounter the complex realities of a contemporary classroom.
It describes and explains basic skills and strategies that will
enable entering teachers to deal creatively and responsibly
with the substantial new challenges that they face. 

It is carefully tailored to meet the needs of four groups in
particular: 

It can thus serve students throughout their education program
and provide a coherent frame of reference for viewing and
guiding their experiences from their first entering the program
to their eventual work in the first days and weeks of their
professional career.



Main Features

The handbook’s directness, down-to-earth practicality, and
wealth of detailed classroom and personal applications have
made it popular with students, a “must-keep” as one student
characterized it. Its specific features include: 

1/ A strong emphasis on learning to work productively
with young people in today’s school settings. Besides
separate chapters devoted to classroom management,
interactive teaching, and becoming established with new
classes, this handbook pays  particular attention in the opening
chapter to one of the most pervasive and potentially wearing,
but least recognized and understood experiences of being a
teacher - being with students for extended periods of time.

2/ An accent on proactive attitudes and behavior that will
help teachers function as creative professionals in a
school environment, including a comprehensive set of
strategies for making a healthy and productive accommodation
to a modern school organization. The book emphasizes a
teacher’s need to derive satisfaction from what he or she does
and to rise above the mindless routine and boredom that have
become increasingly prevalent in today’s classrooms. It
provides highly practical and detailed ways in which teachers
can minimize the inevitable stress of teaching and avoid
occupational burnout.
 



3/ Concentrated attention on the dynamics of lively
teaching, including succinct descriptions of basic interactive
maneuvers that allow teachers both to conduct learner-paced
instruction and to manage student groups effectively. Together
with chapters offering guidelines for classroom motivation and
teacher explanations, these sections provide beginners with a
manageable, intuitively appropriate framework for building a
repertoire of teaching behaviors. 

4/ An implicit constructivist psychology of adult learning
and continuing teacher development. Teachers are
addressed as self-motivating persons whose behavior is a
function of their purposes and needs as people. As such, this
handbook attempts to address the needs of developing
teachers as they encounter the new challenges of teaching.
The two opening chapters are intended to assist beginners in
accurately sizing up the nature of the work and the milieu in
which they will be working, and in beginning to build attitudes
and strategies for maintaining their stamina and sense of
purpose in an organizational setting. The book also
incorporates a psychology of classroom management that
sees class control as a means to educational ends to which
the teacher is fully committed, and includes a final chapter that
strongly emphasizes the need for beginning teachers to pay
close and continuing attention to their own professional
development.

Throughout the book the reader will encounter short verbatim
commentaries of teachers at various levels of professional
development. These statements, primarily from student
teachers and first-year teachers, were obtained by the lead
author from personal journals and personal interviews with
contributors to the book. 



Organization

There are three parts to this handbook. 

Part One contains four chapters devoted to Preparing for
Teaching, the first two chapters being primarily conceptual
and orientational. 

Chapter 1 identifies basic but intangible features of modern
teaching that will have an important bearing on a teacher’s
professional growth and job satisfaction. 

Chapter 2 focuses on the teacher’s relationship to the system
itself. It shows teacher development to be integrally related to
the kinds of adaptations teachers are able to make to dominant
organizational realities. Both chapters offer the new teacher
suggestions for making positive accommodations to these
prevailing conditions. 

Chapter 3 provides basic guidelines for preparing instructional
objectives, and 

Chapter 4 consists of fundamental ideas and strategies to help
beginners organize for instruction.

Part Two, Conducting Classroom Activity, includes five
chapters, each of which centers on a major dimension of
skilled classroom performance. 

Chapter 5 focuses on the dynamics of teacher-group relations
and offers entering teachers rules for developing sound
working relationships with their classes. 



Chapter 6 explores ideas and tactics for engaging students
actively and genuinely in school learning. It emphasizes
motivational techniques that appeal to students’ intrinsic
motivation to learn. 

Chapter 7 focuses on the teacher as explainer. It features
teacher explanations as basic ingredients of good teaching
and treats this fundamental skill in considerable depth. 

Chapter 8 details the specific interactive tactics good teachers
use to establish effective two-way communication as a medium
for in-depth classroom learning. 

Chapter 9 describes an approach to classroom management
that makes the control function an integral part of a teacher’s
instructional pattern. It presents a series of low-profile
maneuvers for achieving and maintaining order in the
classroom.

Part Three, Following up Instruction, is devoted to two
crucial pre- and post-instructional responsibilities with which all
teachers must come to terms. 

Chapter 10 provides a conceptual framework for approaching
the evaluation of classroom learning, together with practical
methods for testing and grading. 

Chapter 11 introduces basic communication strategies for
productive parent conferences and effective one-to-one
interaction with students. The final chapter offers ideas for
managing one’s own professional development as a new
teacher. It recommends techniques for self-evaluation and self-
development in several important areas. 



A Message to Teachers in Training

You are entering teaching at a crucial time in the history of
American education. As a classroom teacher you will likely be
called on to design learning experiences for increasingly
diverse, non-academically oriented populations of young
learners. From all indications, you will need to prepare yourself
to teach greater numbers of nontraditional and educationally
disadvantaged students than encountered by previous
teachers. Consider the following demographic patterns:

1.   As the general population ages, the proportion of young
who are members of minority groups - particularly African-
Americans and Hispanics - will expand dramatically. Some
states can expect to have a “minority majority” in their schools
by the beginning of the twenty-first century. California is
already at that stage in its elementary schools. 

2. The gap between rich and poor in the United States
continues to increase. As this gap grows wider, a larger and
larger percentage of children will fall below the poverty line.
Forty percent of the poor in the United States are children, and
this situation is likely to worsen because the median income of
families headed by a person under the age of 25 has declined
steadily over the last 20 years.

3. Fewer than 5 percent of U.S. households now conform to
the standard model family of past decades: a working father,
mother at home, and two or more school-age children.
Indications are that 60 percent of the children born in 1983 will
live in one-parent homes before they are 18 years old. As
shifts in the traditional patterns of marriage and child rearing
continue, fewer children will have the emotional and
educational advantages of a two-parent family, parents who
are themselves educated, and close supervision after school.



These social trends will undoubtedly have dramatic
implications for American teachers of the future. For one thing,
classroom teachers will need to possess a working knowledge
of alternative learning patterns, together with schemes for
engaging non-academically inclined youngsters in new
learning. As we move toward the twenty-first century, teaching
will require more personalized, learner-centered techniques for
teaching the highly diverse mix of students who will enter U.S.
classrooms.

Future teachers will need to be able to summon the personal
stamina and resourcefulness to face an ever more complex
and formidable set of teaching responsibilities. As a means of
coping with the complexity of teaching and the heavy demands
on your energy it will make, you will need strategies for
working within the present-day school organization that will
help you to avoid being devitalized by the system, and patterns
of professional involvement that will allow you to make best
use of your creative capacities. 

This handbook is designed to help you size up the challenge
facing you as a new teacher in today’s schools. It will assist
you in preparing yourself to work effectively and productively
with the young people you will be expected to teach. It is also
intended to help you cope with the demands of the school
system and at the same time to maintain high levels of
professional competence and creativity in your work. 



Maintaining a Positive Climate

The Need for Instant Decisions
The Need for Multiple Concentration
The Emphasis on Control

Patterns of Accommodation
Anticipating the Hurdles

Maintaining Supra-System Perspectives
Staying Vital

Teaching Professional or School Employee?
The Self-Actualizing Teacher

Contents 

Chapter 1: Having a Realistic View of Teaching

- Looking Beyond the Surface Features
- Being-With Groups of Young People

- The Immediacy of Classroom Events

- Alone in a Busy World
- The Abstract Nature of Formal Teaching
- Teaching as Character-Intensive Work
- Diversity in the Classroom
- The Intangible Rewards

Chapter 2: Learning to Work Creatively Within the System

- The Nature of the Challenge

- Developing a Creative Pattern 

- Dealing with Conflicting Agendas (Role Conflict)

- Coming to Terms with the System - General Strategies



Implicit and Explicit Goals
Educational Purposes, Goals, and Objectives

Subject-Specific Goals
Human Development Goals
Transitory and Dispositional Learning

   Intermediate Goals

Cognitive Learning
Psychomotor Learning
Affective Learning
The Benefits of Classifying Objectives into Domains

Deciding What Your Approach Will Be

Levels of Planning

Identifying Course Goals
Selecting and Organizing Course Content
Deciding Time Frames

Contents 

Chapter 3: Designing Appropriate Learning Objectives

- Owning Your Teaching Goals

- Identifying Broad Learning Goals

- Moving from Broad Purposes and Goals to Specific
Objectives

- Writing Performance Objectives
- Main Categories of Educational Objectives

- Making Your Objectives Relevant

- A Summary of Guidelines for Designing Teaching
Objectives

Chapter 4: Organizing Subject Matter and Planning
Lessons

- Getting a Handle on the Planning Process

- Course-Level Planning



Identifying Unit Purpose
Outlining Unit Content
Determining Types of Learning
Selecting Teaching Methods and Activities

Pinpointing Lesson Goal
Mapping Class Activities and Teaching Procedures
Incorporating Non-instructional Agendas

Setting an Appropriate Tone
Starting with Well-Laid Plans
Aiming for Effective Organization

Authoritarian Leadership
Permissive Leadership
Democratic Leadership
Student Attitudes Toward Teachers
Some Practical Suggestions

The Orientation Stage
The Formative Stage
The Conflict Stage
The Productive Stage

Understanding What Is Happening to You

Contents 

- Unit Planning

- Lesson Planning

Chapter 5: Becoming Established with Student Groups

- Planning for the First Days of School

- Establishing Sound Teacher-Student Relationships

- The Dynamics of Group Development: A Maturation
Process

- Coping with the Normal Ups and Downs of the Job
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Teaching to the Inner Self

Avoiding the Misleading Challenge

The Period of “Romance”
The Precision Stage
The Generalization Stage

Making Learning Manageable
Establishing Trust and Support
Encouraging Reflection

Multiple Intelligences
Teaching Minority and Disadvantaged Students

Explaining Ability Seldom Comes Naturally

Types of Explanations
Guidelines for Logically Sound Explanations

Contents 

Chapter 6: Drawing Students into Encounters with
Learning

- The Motivational Task

- Requirements for Meaningful Learning

- Encouraging Inner-Self Processes in Young Learners

- Tapping Intrinsic Motivation to Learn

- Respecting Learning Rhythms

- Providing a Facilitative Learning Climate

- Addressing Individual Learning Needs

Chapter 7: Organizing Subject Matter and Planning
Lessons

- Something All Teachers Do

- Designing Logically Sound Explanations



Working from the Students’ Frame of Reference
Focusing on Individual Units of Meaning
Achieving Clarity and Emphasis

The Essence of Interactive Teaching

Focusing
Gatekeeping
Climate-Setting
Redirecting and Transitioning
Informing
Summarizing

Using Questions to Promote Thought
Clarity in Questions
Pausing to Allow “Think-Time”
Probing for More Information

Eye Contact
Leaning
Contemplating
Encouraging

Acknowledging and Encouraging
Clarifying
Evaluating
Mediating

Contents 

- Giving Explanations That Students Can Understand

- A Summary of Guidelines for Effective Explanations

Chapter 8: Developing the Art of Interactive Teaching

- Directive and Interactive Teaching Styles

- Structuring Teacher-Student Interaction

- Questioning Techniques

- Attending Behaviors

- Responding Behaviors



Nonparticipation
Overexcitement
Conformity
Teacher Influence
Controversial Issues

Cooperative Learning
Computers

Three Main Requirements

Cueing
Tuning
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Restarting

Eye Contact
Gesturing
Moving In
Relocating
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Time-Out
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Contents 

- Dealing with Common Problems in Class Interaction

- Simulated Dialogue
- Promoting Interaction Among Students

Chapter 9: Staying on Top of Classroom Management

- Making the Necessary Investments

- The Psychology of Classroom Management
- Sensitivity to the Learning Environment
- Low-Profile Management Tactics
- Attention-Getting and Beginning Class

- Corrective Maintenance Moves
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I-Messages
Synchronizing
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Positive Framing

Observations and Interchanges
Formal Sources of Evaluation

Validity
Reliability
Objectivity

General Guidelines for Test Construction
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Guidelines for Administering a Test
Procedures for Scoring Tests

Norm-Referenced Evaluation 
Criterion-Referenced Evaluation
Self-Referenced Evaluation 

Contents 

- Preventive Maintenance Strategies

- A Summary of Classroom Management Guidelines

Chapter 10: Evaluating and Grading Students

- An Integral Part of Effective Teaching
- Measurement and Evaluation
- Organizing Your Efforts

- What Constitutes a Good Test?

- Constructing Classroom Tests

- Administering and Scoring Tests

- Alternative Assessment
- Portfolios
- Methods of Grading

- Finding Your Own Method



Knowing Your Goals
Tuning in to the Student’s Agenda
Providing Feedback and Support
Addressing Problems

Setting the Stage
Overcoming Initial Barriers
Providing Direction and Focus to the Meeting
Concluding and Following Up the Meeting

Shyness and Inarticulateness
Unusual Aggressiveness  
Disabling Emotion
Self-Centered Monologue

Clarifying Your Concept of Teaching
Consolidating Your “Game Plan”

Making the Necessary Investments
Using Available Mirrors

Professional Reading
Participating in Professional Organizations
Continuing Your Formal Learning
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Chapter 11: Communicating with Students and Parents
- A Helping Relationship
- Personal Interaction with Students

- Conducting Productive Parent Meetings

- Managing Difficult Conferences

Chapter 12: Managing Your Own Development as a
Teacher

- Being a Student of Teaching
- Firming Up Your Guidelines

- Monitoring Your Own Skill Development

- A Summary of Criteria for Assessing Teaching Ability
- Developing Your Understanding of Teaching and
Maintaining Your Professional Commitment



Thank you for reading!
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